The goal of this study is to develop a Guidance Qualification Scale for Preschool Teachers and examine the validity and reliability of the scale. The research was conducted with 374 teachers working in preschools in Istanbul and they were chosen by the random sampling method. Factor analysis was carried out for the construct validity of the scale. Internal consistency coefficients and test-retest reliabilities were examined and item analysis was performed for reliability studies. As a result of the factor analysis, 59 items which explained 55,989% of the total variance (Total Variance Explained 45,050%), were obtained under four factors. When the factor weights of the scale are examined, items were found to have weight values ranging from .746 to .453. Cronbach's Alpha internal consistency coefficients of the "Preschool Teacher's Guidance Qualifications Scale" were found to be .977 for the total scale, .954 for the "Supporting Educational Development and Interpersonal Relationships" sub-dimension, .943 for the "Supporting Individual Development and Orientation" sub-dimension, .904 for the "Self-acceptance, Support for Self and Social Development" sub-dimension and .909 for the "Recognizing Individuals, Identifying Problems and Supporting Parents" sub-dimension. Also, the test-retest reliability study of the scale was conducted with 44 teachers. According to the results of the t-test applied for differences between the average item scores of upper 27% and lower 27% groups of items on (in?) the scale, all differences were found to be significantly in favor of the upper 27% group. In light of these findings, it can be said that the "Preschool Teacher's Guidance Qualifications Scale" can be used as a valid and reliable measurement tool in the field of education.
2008). When the services within the scope of the guidance are taken into consideration, it can be seen that it is important for students to be benefiting from guidance services that are appropriate for the developmental characteristics of the respective period in every step of the education. Education is a process and the fact that development is continuous has made it necessary for guidance services to undertake the function of "facilitating development and assisting in the achievement of the developmental tasks" in every level of education. Developmental guidance adopted with this perspective is based on the fact that the individual is in a continuous process of development, s/he has some developmental tasks that s/he is expected to fulfill as a requirement of his/her age and the developmental period s/he's in and that those who have succeeded in a developmental level will have better success in the developmental tasks of the next level. In this approach, it is aimed to provide guidance services in a systematic and programmed way to facilitate and support the children's successful fulfillment of their developmental tasks (Gokcakan, 2008; Yesilyaprak, 2004) . The developmental guidance services in this period must be complementary to the education services at school and an integral part of such services (Ginter, Scalise, and Presse, 1990 , Hoffman, 1991 , Yesilyaprak, 2003 .
In this period guidance services from a personal perspective, include activities directed towards achieving the goals of self-acceptance, development of self-esteem, creation of the self-concept and provision of socialization for the child. From an educational perspective, the goals of integration with school and readiness for primary education are essential. In this sense, it is aimed to help the child to love school, to be motivated for education and to gain some basic skills. In the vocational guidance field, activities aimed at the child's fulfillment of period-specific vocational developmental tasks are planned since this period is accepted as the beginning of the vocational developmental process (Yesilyaprak, 1995) . All these activities are implemented by integrating them with the relevant units. Naturally, goals that are planned through games, drama activities and physical exercises are tried to be realized. In this period, the teacher should pay close attention and display affection to the child, be a good role model, not be over protective and have a close relationship and be in a tight cooperation with the family. As a good observer, the teacher keeps track of the child's development, keeps the relevant records, takes precautions in cases where things can go wrong and search for solutions to problems.
In addition to being the classroom teacher, the preschool teacher is the natural leader and guidance teacher of his/her classroom.
A kindergarten/preschool teacher with an understanding of guidance tries to create a free, comfortable, warm and secure atmosphere in this period to ensure the child's healthy development in every aspect, his/her adaptation to the school environment, and his/her realization of their potential. First of all, she or he provides the physical and social environment necessary for the healthy development. In this environment, children learn to get to know themselves in peer groups, to develop the strength and skills necessary to maintain their lives and the rules for living together. Because only children whose developmental needs are met can be healthy and compatible (Yesilyaprak, 2004) .
In the school environment, teachers are the individuals who interact most with children. Because they are in a deep and long-term relationship with the children, they know them better, detect problems earlier, form a direct relationship with parents and identify risk factors easier. This situation is the clearest indicator of teachers' role in prevention (Demir, 2010) .
Since 0-6 age period is a significant one in terms of all the child's developmental areas, teachers have important roles and duties. During the preschool period, the child is open to all stimuli coming from the environment. For this reason, education provided in this period is very essential for the child. The child's gained habit of displaying the appropriate behaviors and the positive development of all his/her developmental areas, reveal the importance of this period and the qualifications of the teachers who will provide education during this period.
In the global age, teachers should have sufficient preparation and skills to provide students with the highest standard of education (Hammond, 2005) . In the area of school, family and society relationships, it is considered to be a requirement for teachers to recognize the growth and the development characteristics of the students, to provide opportunities that support their intellectual, social, emotional and physical development, to provide guidance to students and to be well enough in the area of human relations (NJDOE, 2004: 17) . The expectation that teachers who are acknowledged to have a key role in developing these characteristics consist of qualified individuals who are able to monitor changes and developments and ensure that work is realized in an effective and efficient way in terms of quality and quantity, is important in terms of education. (Basar, 2000: 129; Kavuran, 2003: 168; Sen and Erisen, 2002: 100) . Senemoglu (1998) , who mentions the importance of teachers working in preschool and primary education years states that "Preschool and classroom teachers are people who nurture the cognitive development of future generations by having an impact on children in these periods of great influence on the individual's cognitive development, , draw the frame for and start shaping the attitudes of individuals towards self, the society and the outside world and speed up the development of the skills of communication, research, analytical thinking, problem solving, creativity, and aesthetic which will affect the way future generations will live to a great extent."
Guidance should be applied in every step of the education when it is examined in terms of the qualifications it helps people to gain. People might encounter different kinds of problems in different stages of life and their solutions for these problems will be different in each stage. Therefore, when looking at educational levels different guidance practices will be needed in preschool education, primary education and higher education. In cases where these needs are not met, the individual might make inappropriate choices in education life and might be late for self-actualization. For this reason, it is essential for teachers who work at each level to apply the necessary practices in personal, educational and vocational guidance fields of their students. Especially in the preschool period where the individual begins to recognize him/herself, a great deal of attention must be paid to guidance practices. As a part of the guiding practices of the play-age child it is the primary function of the teacher to prepare an educational environment appropriate for the development of the child in the preschool education period and to make the necessary contribution to ensure that this development is carried out at school, in the family and in other environments in the best possible way. During this period of transition from being a play-age child to a school child which is considered to be a starting point, the basic comprehension and attitudes the child will gain will have an impact on the whole educational process (Yesilyaprak, 2010: 80) .
In our country, the formation of psychological counsellors who will work at preschool education institutions and primary education institutions is not provided prevalently since it's considered that they may mostly work at secondary education institutions. As a result of this the PCG services are also not provided prevalently at preschool and primary education (Dogan, 2001; Yuksel-Sahin, 2008 ).
Especially nowadays, as demand and expectations for guidance services increase, it can be seen that school counselors cannot take this burden alone. With the participation of the teachers, more students will benefit from guidance services. For this reason, teachers are required to have active involvement especially while carrying out classroom guidance activities (Ergin, 2010) .
Guidance teachers who work in preschool institutions are not in the desired number yet. It will be an important long-term solution to improve the guidance and counseling knowledge and skills of preschool teachers so that preschool children can benefit from guidance services until the desired number is reached.
It is within the understanding of today's education that teachers who work in the preschool period and who play an important role in the education of children, are qualified and well-equipped individuals who can meet the needs of their students in many aspects. It is believed that the identification and improvement of the preschool teachers' competence levels will help our teachers to experience a more successful guidance process and will help increase the quality of preschool education. At the same time, it is considered that the developed scale will give light to academic studies that will be carried out in the field.
Method

Population and Sample
The population of the research includes preschool teachers working in Istanbul in the academic year of 2015-2016.
In order to carry out the reliability and validity study of the "Preschool Teacher's Guidance Qualifications Scale", an appropriate number for scale development criteria was determined from the preschool teachers working in public and private schools in the population determined above via the stratified sampling method. In the study group, there were 374 teachers in total. 121 of them were working in independent preschools, 167 of them were working in primary school nursery class, 84 of them were working in preschool/kindergarten/day care centers.
Collection of Data
Data collected from 374 teachers working in the field were subjected to statistical processing through the data collection tool "Preschool Teacher's Guidance Qualification Scale" developed by the researcher. A minimum of five participants for each variable (item) is required for the reliability and validity study of the "Preschool Teacher's Guidance Qualification Scale" (Coakes, 2005) .
Data Collection Tool
"Guidance Qualification Scale for Preschool Teacher Candidates" developed by Bilgin (2015) was revised and renamed as "Preschool Teacher's Guidance Qualifications Scale" and used as a data collection tool in the study. As a result of the statistical analyzes, the original 72 items of the scale were reduced to 59 items.
As a result of the factor analysis, 59 items which explained 55,989 % of the total variance (Total Variance Explained 45,050%) and which were collected under four factors were obtained. When the factor weights of the scale were examined, it was seen that they ranked between .746 and .453. The Cronbach's Alpha internal consistency coefficients of Preschool Teacher's Guidance Qualifications Scale were found to be .977 for the whole scale, .954 for Factor1:"Supporting Educational Development and Interpersonal Relationships" sub-dimension, .943 for Factor 2:"Supporting Individual Development and Orientation" sub-dimension, .904 for Factor 3: "Self-acceptance, Support for Self and Social Development" sub-dimension, .909 for Factor 4: "Recognizing Individuals, Identifying Problems and Supporting Parents" sub-dimension. In addition, the test-retest reliability study of the scale was conducted with 44 teachers. The scale form was prepared in the form of a 5-point Likert type [(1) Totally Disagree, (5) Totally Agree] grading scale.
Validity and Reliability Studies
Factor analysis method was used to identify the factor structure and subscales of "Preschool Teacher's Guidance Qualifications Scale". Factor analysis is a technique of reducing large numbers of variables into smaller sets and putting them together under specific factors. In factor analysis, mostly exploratory factor analysis is used (Buyukozturk, 2012; Coakes, 2005; Grant and Fabrigar, 2007) . Exploratory factor analysis (EFA) is a statistical method used to find out the basic correlation structure between observed variables and the aim is to define this structure (Grant and Fabrigar, 2007) . In addition, exploratory factor analysis is used to test whether the items on a scale are divided into smaller number of factors and whether a tool is one-dimensional (Balci, 1997) . For this reason, EFA is aimed at revealing the factors formed by the items on the scale (Buyukozturk, 2002) .
For reliability studies, Cronbach's Alpha internal consistency coefficients and test-retest reliability coefficients of "Preschool Teacher's Guidance Qualifications Scale" were examined. Also, by using t-test with corrected item-total score for item analysis, the significance of the differences between item averages of upper %27 and lower %27 groups was examined. The significance level of all statistical procedures used in the study was accepted as .01 and an appropriate package program was used for the analyses.
Findings
The psychometric characteristics of the teachers who participated in the research along with the findings of the validity and reliability studies of the "Preschool Teacher's Guidance Qualification Scale" are provided below. When Table 1 is examined it can be seen that 96,5% of the teachers who participated in the research were female, 27,8% of them were in the age range of 26-30 years, 55,9 % of them were married, 56,7% of them were adults with children, 53,2% of them were graduates of Preschool Teaching, 36,6% of them had a professional experience of 1-5 years, 44,7% of them were working as a nursery classroom teacher at a primary school, 70,3% of them were working at schools at a middle socio-cultural level, 51,1% of them were working with children aged between 48-60 months, 43,3% of them were providing education up to 16-20 students in a classroom and 74,9% of them were working in schools where a school counselor is available. According to the results obtained here, it can be said that it is appropriate to perform factor analysis on the data.
In order to examine the factor structure of the "Preschool Teacher's Guidance Qualifications Scale", it was first subjected to factor analysis. Principal components factor analysis was used to test whether the scale was one-dimensional or not and as a result of the analysis, it was seen that 4 factors with eigenvalues of 1.5 and above appeared. Then, the factor weights of the items were examined and they were found out to have values above 0.45. As a result of these operations, a scale consisting of 4 factors and 59 items was obtained. According to Buyukozturk (2002a) , factor weights of .45 or above are accepted as a good standard for the selections that are made. When Table 3 is examined, it can be seen that as a result of the varimax rotation that is applied, items on the scale form a four-factored structure with 18 items in the first factor, 16 items in the second factor, 13 items in the third factor and 12 items in the fourth factor. The weight values of items in the first factor range from .734 to .484, weight values of items in the second factor range from .689 to .491, weight values of items in the third factor range from .746 to .465 and weight values of items in the fourth factor range from .645 to .453. The factors were examined by the researchers and the first factor was named as "Supporting Educational Development and Interpersonal Relationships", second factor was named as "Supporting Individual Development and Orientation", third factor was named as "Self-acceptance, Support for Self and Social Development", and the fourth factor was named as "Recognizing Individual, Identifying Problems and Supporting Parents". (Buyukozturk, 2002a) . When Table 5 is analyzed, it can be seen that the relationship between the sub-dimensions of the Preschool Teacher's Guidance Qualifications Scale and the relationship between sub-dimensions and the whole scale are significant at a level of .01. Correlation values ranging from 698 to 937 were found between the sub-dimensions of the scale and the total score. These findings indicate that there are no multivariate changes between factors. In other words, each factor measures a different structure. In this context, it can be said that the Preschool Teacher's Guidance Qualification Scale measures the characteristics that are desired to be measured.
According to these results, it was determined that all the sub-dimensions are related to the total scale and the sub-dimensions are related to each other as well. According to these statistical evaluations, it was determined that the test had construct validity.
The Examination of the Scale's Reliability
In order to examine the reliability of the scale, corrected item-total correlations, t-test results of upper and lower 27% groups, alpha coefficients for the total of the scale and its sub-dimensions and test-retest coefficients were analyzed.
In the scale, the independent groups t-test results between the scores of the upper 27% and the lower 27% groups Show that there's a significant difference for all items. In light of these findings, it can be said that each item of the "Guidance Qualifications Scale for Preschool Teacher Candidates" has the properties that can distinguish the guidance qualifications of preschool teacher candidates. In Table 6 , Cronbach Alpha values were calculated to examine the reliability of the total scale and its dimensions. As a result of the factor analysis, Cronbach's alpha coefficients were found to be .954 for the first factor, .943 for the second factor, .904 for the third factor and .909 for the fourth factor. Also, the Cronbach's Alpha coefficient obtained from the total scale was .977., It can be said that the scale is highly reliable with this structure.
Test-retest Reliability
"Preschool Teacher's Guidance Qualifications Scale" was applied two times to a group of 44 people with three-week intervals and the relationship between two applications was identified. Table 7 presents the test-retest results. As seen in Table 7 , test-retest of the improved scale was applied to a group of 44 people with three-week intervals in order to identify the test-retest reliability score. It was determined that all the Pearson Correlation coefficients calculated in terms of factors between two applications were significant and that a relationship between test-retest was present. This result revealed that the scale had reliability in terms of time invariance.
Results
Factor analysis was carried out to identify the construct validity of the "Preschool Teacher's Guidance Qualifications Scale". As a result of this analysis it was seen that 4 factors with eigenvalue of 1,5 and above appeared. Then factor weights of the items were examined and it was seen that they were above 0,45. At the end of these operations that were performed, the "Preschool Teacher's Guidance Qualifications Scale" consisting of 4 factors and 59 items was obtained.
As a result of varimax rotation, it was found out that the items on the scale have a four-factored structure which consist of 18 items in the first factor, 16 items in the second factor, 13 items in the third factor and 12 items in the fourth factor. It was also found out that the first, second, third and fourth factors explained 45,050 %, 4,730%, 3,669% and 2,541% of the total variance of the scale, respectively. Also, the total variance explained by the four factors was found to be 55,989%. There was a correlation value ranging from .689 to .937 between the sub-dimensions of the scale and the total score. According to these statistical evaluations, it was determined that the scale had construct validity.
It can be seen that the item-total correlation values of items in the scale range from .616 to .837. Also, the t-test results between the upper 27% and the lower 27% groups were found to be significantly different for all items. Cronbach's Alpha values of the scale's dimensions were calculated. The Cronbach's Alpha coefficient of the first, second, third and fourth factors were .954, .943, .904 and .909, respectively. In addition, the Cronbach's Alpha coefficient obtained from the total scale was .977. The test-retest reliability coefficient of the scale was found to be .716.
It can be assumed that the "Preschool Teacher's Guidance Qualifications Scale" developed within the scope of this research is a valid and reliable tool to identify the preschool teachers' competence levels in the guidance activities that they will perform in their classes with their own students and to determine their deficiencies. It is believed that the scale is going to fill an important gap in the field of preschool education.
When the literature is reviewed, it is seen that almost all the studies conducted in Turkey emphasize the importance of the guidance activities in the education process and express that guidance programs affect the general development of children in a positive way and that they are effective in accelerating the level of primary school preparation and readiness.
However, a measurement tool for determining the guidance qualifications of teachers working in the field of preschool education is not yet available in the literature of our country. In order for the teachers who work in the preschool period to be able to perform guidance activities and provide the necessary support to the guidance teachers, their qualification levels in this area must be determined and their qualifications must be improved.
Studies revealing the lack of guidance knowledge and experience of preschool teachers who are the practitioners of the guidance activities in the preschool education draw attention.
The preschool teachers who participated in Tekin's (2012) study indicated that they did not have enough information about guidance services for children and families and about child psychology and they emphasized that they needed in-service training in this area. On the other hand, Aliyev, Erguner-Tekinalp, Ulker and Shine-Edizer (2012), revealed in their study that administrators and psychological counselors working at preschool education institutions do not have enough knowledge and equipment to provide psychological counseling and guidance services in preschool education and they have taken a limited number of courses on the subject during their undergraduate education. Kilicoglu (2013) , revealed that preschool teachers are inadequate in solving some problems and since there are not guidance teachers and counselors in every school, these problems remain unsolved, in her study on the determination of the educational needs of preschool teachers in carrying out effective guidance practices. According to a study carried out by Buyukgoncu in 2013, preschool teachers do not have a common understanding of techniques in getting to know an individual. Also, most of the preschool teachers need in-service training on techniques for getting to know an individual and almost half of them do not have enough knowledge to use these techniques. In the study conducted by Arslan Kilicoglu, it was determined that preschool teachers found themselves to be adequate to a great extent in the practices of personal and educational guidance but had partial deficiencies in the performance of vocational guidance activities. When evaluated in terms of some personal variables, the school type variable (whether the teachers are working in independent preschools or in primary school nursery classes) does not affect their perceptions of competence in terms of personal, educational and vocational guidance. The level of professional experience does not affect the teachers' perceptions of competence in terms of personal, educational and vocational guidance. The perceptions of the guidance qualifications of preschool teachers who find their guidance and counseling courses during their undergraduate education adequate are similar. Likewise, the perceptions of teachers who do not find their courses adequate during their education also show similarities.
Furthermore, preschool teachers were found to be inadequate in carrying out effective guidance practices and in the field of guidance in general (personal, educational and vocational guidance) when compared to the guidance teachers working at preschool education institutions. Especially in practices implemented by preschool teachers, it is believed that the mistakes made in the area of vocational guidance have a negative effect on the development of preschool education. Preschool teachers need to be supported in terms of method and practice in guidance services provided for students who need special education and their families. It was found out that preschool teachers were inadequate in response to the problems they encountered and that problems were left unsolved because of the lack of guidance counselors at each school. Families have expectations especially in terms of personal and professional guidance. It has been stated that preschool teachers who have the opportunity to work with counselors face fewer problems.
It is noteworthy that foreign-based studies in the field of preschool education also emphasize the importance of guidance services and the essential role of the teacher in these activities during the educational process. On the basis of developmental guidance, the role of the teacher in providing guidance services is quite important (Amatea, 2005) . It is also seen that preschool teachers do not have enough knowledge about guidance services that must be provided for children and their families and about child psychology and that they need in-service training in this respect. It is worth stating that the majority of teachers demand that they also take part in the guidance services and that class guidance should be the responsibility of both teachers and psychological counselors. In addition, it is observed that administrators and guidance teachers who work at preschool education institutions also state that they do not have enough knowledge and experience to provide guidance services in preschool education and that they received a limited number of courses on this subject during their undergraduate education (Aliyev, 2012) . Teachers appreciate and admire the role of school counselors but believe that guidance services need to be improved and enhanced (Reiner, 2009 ). Scruggs, Wasielewski and Ash (1999) , included the opinions of parents, school staff and students on counselors in their study conducted with groups of children from preschool to 12nd grade, and revealed that the majority of the school staff (76%), parents (52%) and secondary school students (57%) who participated in the study believed that psychological counselors were engaged in other activities rather than counseling at school.
